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Chapter 1

Chapter 1

Reading for Meaning

A passage can support several kinds of questions. One may ask for its main
idea, while the next asks what a character’s action suggests. Start by finding
the words each question needs. In this chapter, you will practice summaries and
inferences, follow events and causes, and read stories for character and theme.

Your gut needs a witness

A good hunch starts the search. A sentence earns the answer.
Case file: The locked library
A notice reads, “The library will close at 4 p.m. on Friday for staff training.”
One reader blames building repairs. Another blames a shortage of books. Both
have supplied a story the notice never tells.
The decisive clue: “For staff training” gives the stated reason. “At 4 p.m.” gives
the time. Evidence must answer the question being asked.
Detective’s habit: Before choosing an answer, finish this sentence in your head:
“I can defend it with these words: .” If you cannot fill the
blank, return to the passage.

In this chapter, you will learn to

• Identify a stated or implied main idea and the explicit details that support it.
• Choose the detail that best supports a specific claim.
• Recognize and write an accurate, neutral summary.
• Make inferences and generalizations that stay within the evidence.
• Put events in order and explain stated and unstated causes and effects.
• Analyze characters, setting, plot, and theme in literary passages.

How the GED tests these skills

About three-quarters of GED RLA reading is informational text (science, social studies, and workplace documents); about one-
quarter is literature. Expect questions such as “Which statement best expresses the main idea?”, “Which detail supports…?”, and
“What can be inferred about…?” Look for the supporting words in the passage.

A first read: point, support, conclusion
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Use the short passage below to separate three reading tasks. Its main idea concerns the town’s changes to the crossing. A supporting detail
tells you what happened afterward. An inference explains what the town’s decision to keep observing suggests.
To make the walk to school safer, Brookside moved a bus stop away from a busy intersection and painted a new crosswalk. During the first
month, more students crossed at the marked location. The town will collect another month of observations before deciding whether to add a
crossing guard.
Main idea: Brookside changed the crossing and is monitoring the result. Supporting detail: more students used the marked crossing during
the first month. Reasonable inference: the town wants more information before deciding on another safety measure. The passage does not
say that accidents decreased or that a crossing guard will definitely be added; those claims go beyond the evidence.

1: Main Idea and Explicit Details
Find the one point that the whole passage develops.

When a question asks for an explicit detail, return to the sentence that states it. A name, date, number, or action may be all you
need. For the main idea, widen your view to the whole passage. Ask what its important details explain together. The author
may state that point directly, or leave you to work out an implied main idea.

Read: The Menus in the History Room

Original hypothetical informational account; people, restaurant, records, and events are fictional.

Use this source for questions 1 and 2 below and independent practice questions 1–6. Paragraph numbers identify evidence.

[1] When the Vega family decided to close their restaurant, they offered its menus to the local history room. The oldest menu
had coffee stains, pencil marks beside two prices, and a telephone number that no longer worked. Librarian Mara Chen initially
planned to scan the cleanest copy from each decade. That seemed sufficient for an exhibition about changing meals and prices.
Then she found three menus dated the same year. One listed a children’s plate, one did not, and a third carried a handwritten
instruction to ask the server about it.
[2] Mara asked the restaurant’s former manager, Elena Vega, which menu was correct. Elena laughed. All three were, she said,
at different times. The children’s plate had disappeared when the cook who prepared it left, then returned with a different recipe.
The instruction had covered the interval while a new menu was being printed. Elena remembered the sequence but could not
supply exact dates. Mara recorded the interview as Elena’s recollection, alongside photographs of the menus, instead of treating
it as a complete timetable.
[3] The history room therefore changed its collecting plan. Staff scanned every donated version and assigned each a separate
record. For the public exhibition, they selected only twelve pages. Each caption distinguished what the printed page showed
from what an interview suggested. A menu without the children’s plate established that the plate was absent from that printed
list; it did not establish that no customer could order it. A server might still have offered an unlisted meal. Several captions
included questions that the available records could not answer.
[4] Keeping every version required more work than choosing a few attractive examples. A volunteer suggested removing
duplicate pages from the online collection, especially where only a price had changed. Mara declined. The exhibition was
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designed to be readable in one visit, but the collection had a different job. A future researcher might be interested in prices
rather than recipes, or in the language used to describe a meal. A detail that looked repetitive in one exhibition could become
important in another investigation.
[5] Visitors responded to the exhibit by bringing other scraps: a receipt, a delivery notebook, a photograph of workers eating
after closing. None gave a complete account of the restaurant. Together, they made the account less dependent on a single
person’s memory or one unusually neat document. Mara still chose and arranged material for the display. Her change was not
to stop making choices, but to make those choices visible and to preserve the evidence that other people might use differently.

1.
Which statement best expresses the main idea of the passage?

(A) Restaurant menus give more reliable dates than
interviews do.

(B) Preserving different records and explaining their
limits allows a fuller account of a restaurant.

(C) Public exhibitions should display every document
that a family donates.

(D) An archive is most useful when it contains only
documents without handwritten changes.

Explanation: page 293.

2.
According to paragraph 3, how did staff handle the donated menu versions?

(A) They scanned only pages whose prices had
changed.

(B) They merged all menus from one year into a single
corrected page.

(C) They used Elena’s interview to assign an exact date
to each page.

(D) They scanned each version and gave it a separate
record.

Explanation: page 293.

Chapter Practice
Topic 1: Main Idea and Explicit Details

Directions: Choose one answer for each question. Use “The Menus in the History Room” (page 8). Answers and explanations:
page 280.

1. Which detail best supports the idea that a single tidy document can conceal changes?
(A) The oldest menu had a telephone number that no

longer worked.
(B) Visitors brought photographs after seeing the

exhibition.
(C) Three menus from the same year differed in how they

listed the children’s plate.
(D) A volunteer helped with the online collection.

2. What is the main point of paragraph 4?
(A) Volunteers should decide which historical subjects

deserve research.
(B) A collection preserves possibilities that a single

exhibition cannot anticipate.
(C) Price changes are more important than changes to

recipes.
(D) Online documents should replace public exhibitions.

3. Which statement accurately describes Elena’s interview?
(A) It supplied a remembered sequence without exact

dates.
(B) It established that every customer received a

children’s plate.
(C) It proved that one of the three menus was incorrectly

printed.
(D) It supplied the dates on which each new menu

reached the servers.

4. Which proposed exhibition title best reflects the whole passage?
(A) The Last Meal Served at the Vega Restaurant (B) How to Repair an Outdated Menu
(C) Why Printed Prices Are More Accurate Than Memory (D) Different Records, a Fuller Restaurant History
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Read: Before the Next Interview

Original hypothetical informational account; project, people, and test outcomes are fictional.

Use this source for questions 1 and 2 below and independent practice questions 1–6. Paragraph numbers identify evidence.

[1] The first interview recorded for the Mill Street oral-history project sounded clear through the headphones. The team
congratulated itself, packed the recorder, and sent the file to an editor. The next morning, the editor reported a low mechanical
rumble behind the speaker’s voice. It had been difficult to notice in the room because the volunteer monitoring the interview
was also hearing the fan beside the doorway. The recording preserved that noise along with the speaker’s words.
[2] Project leader Samir first asked the team to lower the recording volume. They made a short test while the fan remained
running. The speaker became quieter, but the rumble remained audible when the editor raised playback volume to hear the
words. Samir then borrowed a different microphone. The second test still contained the rumble. Replacing the microphone had
changed one part of the equipment without changing the room’s background sound.
[3] Before the next interview, the team moved the chairs and recorder to a room across the corridor. There was no fan running
there, but the new arrangement created another problem. A volunteer had placed the speaker’s chair far from the microphone so
the recording table would fit near an outlet. The resulting test had less mechanical noise, yet the voice was too faint. The team
moved the microphone closer to the chair and made another test. This version had a clear voice and little noticeable rumble.
[4] Samir did not tell the editor that a new microphone had solved the problem. The successful test used the borrowed
microphone, but an earlier test with that same microphone had failed. He described the sequence: lower volume in the first
room, replacement microphone in that room, move across the corridor, and closer microphone placement. The account allowed
the editor to distinguish changes that had not worked from changes associated with improvement.
[5] The volunteers kept the new room for three later interviews and made a brief test before each session. All three recordings
were usable. They also wrote down the room, microphone, placement, and unusual background sounds. These notes did not
prove that every interview in the new room would be usable. A loud conversation in the corridor or a speaker turning away
could still affect a recording. The test was a check on the conditions of that session, not a guarantee based on the room’s name.
[6] When another neighborhood group asked which microphone to buy, Samir sent the group’s coordinator the sequence of
test results rather than a shopping recommendation. He explained that the project had initially confused an equipment change
with a complete solution. Listening to successive tests had helped the volunteers separate background noise from weak voice
pickup. The coordinator could learn from those relationships, but would still need to test the room and arrangement her own
group intended to use.

1.
Which event occurred immediately after lowering the recording volume failed to remove the rumble?

(A) The volunteers moved the microphone closer to the
chair.

(B) The editor recommended abandoning the project.

(C) Samir borrowed a different microphone and tested
it in the original room.

(D) The team recorded three later interviews in the
quieter room.

Explanation: page 294.

2.
Why did the borrowed microphone alone not solve the original recording problem?

(A) It was placed farther from the speaker than the
original microphone.

(B) It was tested in a room where the same background
rumble remained.

(C) The editor refused to raise the playback volume. (D) The volunteers used it only after all interviews had
ended.

Explanation: page 294.
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Chapter Practice
Topic 5: Sequence and Cause and Effect

Directions: Choose one answer for each question. Use “Before the Next Interview” (page 17). Answers and explanations: page 281.

1. Which sequence accurately describes the tests before the later interviews?
(A) Change rooms; lower volume; borrow microphone;

move microphone closer.
(B) Borrow microphone; move closer; change rooms;

lower volume.
(C) Lower volume; change rooms; borrow microphone;

move closer.
(D) Lower volume; borrow microphone; change rooms;

move microphone closer.

2. What caused the faint-voice problem after the room change, according to paragraph 3?
(A) The chair was positioned far from the microphone to

fit the table near an outlet.
(B) The new room contained a louder fan than the original

room.
(C) The volunteers had stopped using the borrowed

microphone.
(D) The editor had lowered the playback volume for all

later interviews.

3. Why does Samir describe the unsuccessful test using the borrowed microphone?
(A) To show that microphones never affect recording

quality
(B) To establish that the first editor had misunderstood the

recording
(C) To explain why the volunteers should return to the

noisy room
(D) To prevent the final improvement from being

attributed to that equipment change alone

4. What relationship connects the move across the corridor and the closer microphone placement?
(A) The second action reverses the decision to use another

room.
(B) The first action prevents all future background sounds.

(C) The second action addresses a new problem
introduced by the first arrangement.

(D) Both actions occur before the team discovers any
difficulty.

5. Why does the team test conditions before each later interview?
(A) Earlier success does not rule out new noise or

changed speaker positioning.
(B) The editor requires the first failed interview to be

repeated each time.
(C) The volunteers expect the borrowed microphone to

stop working after one session.
(D) The room must be renamed whenever a new speaker

arrives.

6. Which conclusion best follows from the sequence of test results?
(A) The project proved that the borrowed microphone

would work in every recording room.
(B) The results helped distinguish two problems, but

another group must test its own conditions.
(C) The room change was unnecessary because lowering

volume had already solved the rumble.
(D) The three later usable interviews establish that

placement never affects a recording.

6: Characters, Setting, and Plot
Read a story the way you read a person: by what they do and why.

When you read a story, pause at a character’s important actions. What does the person want, and what makes that difficult? The
answer may come from dialogue, a thought, or another person’s reaction. About a quarter of GED RLA passages are literary,
so you will practice explaining these clues as well as finding stated details.
Characters reveal themselves through actions, dialogue, thoughts, and how others react to them. A motivation is the reason
behind an action. The setting (time and place) shapes the mood and limits what characters can do. Many narratives develop
from a conflict through rising tension toward a turning point and resolution. When a question asks why an event matters, ask
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what it changes. Notice the narrator, too: a first-person narrator tells the story through that person’s experiences, memories,
and understanding. Other characters’ unspoken thoughts usually remain unknown unless they are revealed or inferred.

Read: Letters from the Doorway

Original fictional literary passage; characters and events are invented.

Use this source for questions 1 and 2 below and independent practice questions 1–6. Paragraph numbers identify evidence.

[1] On the last afternoon before the neighborhood play opened, Elena carried her painted sign into the hall and leaned it against
the ticket table. Her cousin Tomas, who organized the volunteer crew, stood several feet away. “Beautiful,” he said. Then he
walked to the rear doors and asked her to hold it higher. Elena had spent two evenings making the thin silver letters curl across
a dark blue board. From the doorway, Tomas could make out only the large word TONIGHT.
[2] “People coming in will need to find the ticket line,” he said. “Could the smaller words be wider?” Elena looked at the board
instead of at him. She had studied lettering online and had agreed to paint the sign because she wanted something of her own
work in the hall. The volunteer program listed Tomas as coordinator. If she repainted everything he questioned, the sign would
feel like another object he had arranged.
[3] An older volunteer arrived carrying a box of cups. She stopped beneath the bright ceiling light, tipped her head, and asked
whether the sign said tickets or towels. Elena laughed with her, then moved the board into the light. The silver paint shone more
brightly, but the narrow letters became harder to separate. When the volunteer continued toward the kitchen, Elena carried the
sign to the rear doors herself. The curls she admired up close ran together at that distance.
[4] Tomas was setting chairs in straight rows. Elena called him over, but she did not ask which lettering he preferred. She
asked him to stand at the entrance while she covered the smaller line with a strip of paper and wrote TICKETS AT FRONT in
broad charcoal letters. He read it immediately. She returned to the table and sketched a second version: broad words beneath
the silver heading, with a small curling border around the edge. Tomas offered to fetch more paint. Elena asked for a ruler as
well.
[5] By the time the doors opened, the broad words were dry. A family paused at the entrance, looked at the sign, and joined
the ticket line without asking anyone where to go. Elena watched them from behind the table. The border was less elaborate
than the one in her first sketch, but she had kept the curve she liked best. Tomas started to thank her for changing the sign. “For
finishing it,” she said, sliding the remaining paper beneath the table.
[6] Later, when the actors began their first scene, Elena took the empty seat beside her cousin. She could see the silver heading
through the open doorway. Before leaving, she wrote the dimensions of the broad letters on the back of her sketch. She did not
copy Tomas’s instructions. There had been no measurements in them. She wrote down what she had learned by standing where
the arriving audience would stand.
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